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Gawthorpe Community Academy 

Literacy

The overarching aim for English in the national curriculum is to promote high standards of language and literacy by 

equipping pupils with a strong command of the spoken and written word, and to develop their love of literature 

through widespread reading for enjoyment. 

The national curriculum for English aims to ensure that all pupils:

• read easily, fluently and with good understanding 

• develop the habit of reading widely and often, for both pleasure and information 

• acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for reading, 

writing and spoken language 

• appreciate our rich and varied literary heritage 

• write clearly, accurately and coherently, adapting their language and style in and for a range of contexts, 

purposes and audiences 

• use discussion in order to learn; they should be able to elaborate and explain clearly their understanding and 

ideas are competent in the arts of speaking and listening, making formal presentations, demonstrating to others 

and participating in debate.
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Gawthorpe Community Academy 

Writing

Reading a text, appropriate in age and content, checking understanding
Analysing texts studied in terms of features, structure and language
Studying, learning and practising relevant grammatical skills and vocabulary knowledge and understanding.
Planning  pieces of writing
Composing pieces of writing
Evaluating and self/peer assessing pieces of writing
Editing, improving and re-drafting writing where appropriate

For grammar, punctuation and spelling please see Appendix 3
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Writing

Intent Statement Early Years Implementation Impact Research

SDP High priorities: Developing subject specific vocabulary. Consistent use of subject specific vocabulary. Revisiting common 
vocabulary will allow 
the children to “Know 
more and remember 
more”.

Curriculum
Early Years Outcomes are planned and delivered using Chris 
Quigley Early Years Key Objectives.
(Please see document below for skills progression and vertical 
links.) Supported by Focus Learning Challenge Sarah Quinn.
Child centred approach to teaching and learning is a 
cyclical process and includes:
• Observations,

• Analysis of observations 
• Using target tracker for gap analysis of child development 

and curriculum coverage. To determine next steps.
• Planning experiences and opportunities to support 

observations and next steps.
• This includes what the child’s interest are.
• The environment is set up to connect with child's interests 

and their learning
Basic Skills
Horizontal links between subjects are explicit during the 
teaching of writing to ensure children build on prior 
knowledge and utilize knowledge and skills learned from other 
subjects

Fundamentals  
Writing is developed by learning and applying basic skills, 
embedding of phonics skills and repetition.  

Staff Knowledge
Writing lessons are taught by staff who are supported by the 
subject leader.  This promotes confident and effective 
delivery throughout the school, resulting in children engaging 

in reading.  

• To deliver a balance of child initiated experimentation 
opportunities and focus teaching through concrete, 
meaningful experiences

• To work in the provision areas with the children observing, 
scaffolding, modelling, guiding, inspiring and providing 
resources to meet the needs of children at that moment in 
time.

• To provide a constant set of resources for children to 

practise and consolidate skills and development in positive 
terms

• To provide appropriate resources to enhance the 
environment relevant to learning

• To talk about learning  in positive terms fostering the 
characteristics of effective learning. Making links between 
learning and revisiting objectives in different contexts.

• Praising children's efforts and values in positive terms 
enabling the children to talk about their own learning and 
reflect on what they have achieved.

• Use display to promote and reinforce learning
• Write down what children say
• Model writing for a purpose
• Provide a wide range of mark making materials and 

resources to support writing
• To teach writing through the phonics scheme taught
• To apply taught phonics in the curriculum

Children are able to 
apply their phonic 
knowledge to help 
them to spell and begin 
to write.

Children to have an 
understanding that

they can 
communicate, and 
convey meaning, 
though writing.

Children have the 
knowledge and skills to 
become a writer.

“Closing the 
Vocabulary 
Gap” A 
Quigley. PE 
Vocabulary.
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Writing

Intent Statement KS1 Implementation Impact Research

SDP High priorities: Developing subject 
specific vocabulary. 

Consistent use of subject specific vocabulary. Revisiting common vocabulary will 
allow the children to “Know more
and remember more”.

Curriculum
National Curriculum statutory 
requirements are planned and delivered 
using a comprehensive combination of 
good practice.
(Please see document below for skills 
progression and vertical links.)

Basic Skills
Horizontal links between subjects are 
explicit during the teaching of writing to 
ensure children build on prior knowledge 
and utilize knowledge and skills learned 
from other subjects

Fundamentals  
Writing is developed by learning and 
applying basic skills, embedding of 
phonics skills and repetition. experiences 

and enhancement opportunities are 
planned  to develop interest and 
understanding. 

Staff Knowledge
Writing lessons are taught by staff who 
are supported by the subject leader.  This 
promotes confident and effective 
delivery throughout the school, resulting 
in children engaging in reading.  

In lessons, you will see
• Children practising and applying their knowledge and skills 

through a wide range of activities which are differentiated to 
meet all needs. 

• Writing stimuli including but not limited to appealing texts, film 
clips, artefacts, visits and visitors.

• Speaking and listening opportunities for example sharing 
vocabulary, drama activities.

• Shared vocabulary and examples of grammatical features are 
produced in lessons, included in literacy displays and used by the 
children to support them in their writing.

• The writing process is modelled explicitly.
• Reading a range of texts, appropriate in age and content, 

checking understanding
• Analysing texts studied in terms of features, structure and 

language
• Studying, learning and practising relevant, spelling  grammatical

skills and vocabulary knowledge and understanding.
• Planning  pieces of writing

• Composing pieces of writing
• Evaluating and self/peer assessing pieces of writing
• Editing, improving and re-drafting writing where appropriate
• They should include a wide vocabulary in their writing

Assessment
Formative assessment is used to inform next steps and attainment.
Regular moderation of writing within school and the MAT.
Statutory end of KS1 assessments.
Statutory local authority moderation for Y2.

. 
• Children have the knowledge 

and skills to be able to write for 
a range of purposes.

• Children make sustained 
progress in writing.

• The achievement and progress 
in writing is then demonstrated 
through end of Key Stage 1 
assessment.

“Closing the 
Vocabulary Gap” A 
Quigley. PE 
Vocabulary.
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Writing

Intent Statement KS2 Implementation Impact Research

SDP High priorities: Developing subject 
specific vocabulary. 

Consistent use of subject specific vocabulary. Revisiting common vocabulary will 
allow the children to “Know more
and remember more”.

Curriculum
National Curriculum statutory 

requirements are planned and delivered 
using a comprehensive combination of 
good practice.
(Please see document below for skills 
progression and vertical links.)

Basic Skills
Horizontal links between subjects are 
explicit during the teaching of writing to 
ensure children build on prior knowledge 
and utilize knowledge and skills learned 
from other subjects

Fundamentals  
Writing is developed and improved by 

learning and applying skills to write 
independently for a variety of audiences 
and purposes.  

Staff Knowledge
Writing lessons are taught by staff who 
are supported by the subject leader.  This 

promotes confident and effective 
delivery throughout the school, resulting 
in children engaging in reading.  

In lessons, you will see
• Children practising and applying their knowledge and skills 

through a wide range of activities which are differentiated to 
meet all needs. 

• Writing stimuli including but not limited to appealing texts, film 
clips, artefacts, visits and visitors.

• Speaking and listening opportunities, for example collecting and 
understanding ambitious vocabulary, debating, drama, 
presenting and performing activities.

• Ambitious vocabulary and examples of grammatical features are 
analysed and identified for a variety of text types, recorded on 
literacy displays and used by the children to support them in the 
independent writing process.

• Different elements of the writing process are modelled.
• Reading a range of texts, appropriate in age and content, 

checking understanding
• Analysing texts studied in terms of features, structure and 

language
• Studying, learning and practising relevant  spelling, grammatical

skills and vocabulary knowledge and understanding.
• Planning  pieces of writing
• Composing pieces of writing
• Evaluating and self/peer assessing pieces of writing
• Editing, improving and re-drafting writing where appropriate

Assessment
Formative assessment is used to inform next steps and attainment. 
Regular moderation of writing within school and the MAT.
Statutory end of KS2 assessments.
Statutory local authority moderation for Y6.

. 
• Children have the knowledge 

and skills to be able to write 
confidently and independently 
for a range of purposes and 
audiences.

• Children continue to make 
sustained progress in writing.

• The achievement and progress 
in writing is then demonstrated 
through end of Key Stage 2 
assessments.

“Closing the 
Vocabulary Gap” A 

Quigley. PE 
Vocabulary.
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Progression in Writing
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Early Years Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
• letter, capital 

letter

• word, singular, 

plural

• sentence

• punctuation, full 

stop, question 

mark, 

exclamation 

mark

• noun, noun 

phrase

• statement, 

question, 

exclamation, 

command

• compound, suffix

• adjective, 

adverb, verb

• tense (past, 

present)

• apostrophe, 

comma

• preposition, 

conjunction

• word family, 

prefix

• clause, 

subordinate 

clause

• direct speech

• consonant, 

consonant letter 

vowel, vowel 

letter

• inverted commas 

(or ‘speech 

marks’)

• determiner

• pronoun, 

possessive 

pronoun

• adverbial

• modal verb, 

relative pronoun

• relative clause

• parenthesis, 

bracket, dash

• cohesion, 

ambiguity

• subject, object

• active, passive

• synonym, 

antonym

• ellipsis, hyphen, 

colon, semi-

colon, bullet 

points
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Early Years Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

• letter, capital 

letter

• word, singular, 

plural

• sentence

• punctuation, full 

stop, question 

mark, 

exclamation 

mark

• noun, noun 

phrase

• statement, 

question, 

exclamation, 

command

• compound, suffix

• adjective, 

adverb, verb

• tense (past, 

present)

• apostrophe, 

comma

• preposition, 

conjunction

• word family, 

prefix

• clause, 

subordinate 

clause

• direct speech

• consonant, 

consonant letter 

vowel, vowel 

letter

• inverted commas 

(or ‘speech 

marks’)

• determiner

• pronoun, 

possessive 

pronoun

• adverbial

• modal verb, 

relative pronoun

• relative clause

• parenthesis, 

bracket, dash

• cohesion, 

ambiguity

• subject, object

• active, passive

• synonym, 

antonym

• ellipsis, hyphen, 

colon, semi-

colon, bullet 

points
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Early Years Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

• They write 

simple 

sentences 

which can be 

read by 

themselves and 

others. 

• sequencing 

sentences to 

form short 

narratives

• writing down 

ideas and/or 

key words, 

including new 

vocabulary

• encapsulating 

what they want 

to say, sentence 

by sentence

• draft and write by:

• composing and 

rehearsing 

sentences orally 

(including dialogue), 

progressively 

building a varied 

and rich vocabulary 

and an increasing 

range of sentence 

structures (English 

Appendix 2)

• organising 

paragraphs around 

a theme

• in narratives, 

creating settings, 

characters and plot

• in non-narrative 

material, using 

simple 

organisational 

devices [for 

example, headings 

and sub-headings]

• draft and write by:

• composing and 

rehearsing 

sentences orally 

(including dialogue), 

progressively 

building a varied 

and rich vocabulary 

and an increasing 

range of sentence 

structures (English 

Appendix 2)

• organising 

paragraphs around 

a theme

• in narratives, 

creating settings, 

characters and plot

• in non-narrative 

material, using 

simple 

organisational 

devices [for 

example, headings 

and sub-headings]

• draft and write by:

• selecting 

appropriate 

grammar and 

vocabulary, 

understanding how 

such choices can 

change and 

enhance meaning

• in narratives, 

describing settings, 

characters and 

atmosphere and 

integrating dialogue 

to convey character 

and advance the 

action

• précising longer 

passages

• using a wide range 

of devices to build 

cohesion within and 

across paragraphs

• using further 

organisational and 

presentational 

devices to structure 

text and to guide 

the reader [for 

example, headings, 

bullet points, 

underlining]

• draft and write by:

• selecting 

appropriate 

grammar and 

vocabulary, 

understanding how 

such choices can 

change and 

enhance meaning

• in narratives, 

describing settings, 

characters and 

atmosphere and 

integrating dialogue 

to convey character 

and advance the 

action

• précising longer 

passages

• using a wide range 

of devices to build 

cohesion within and 

across paragraphs

• using further 

organisational and 

presentational 

devices to structure 

text and to guide 

the reader [for 

example, headings, 

bullet points, 

underlining]
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Early Years Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

• Sequencing 

sentences to form 

short narratives

• Correct choice 

and consistent 

use of present 

tense and past 

tense throughout 

writing

• Use of the 

progressive form 

of verbs in the 

present and past 

tense to mark 

actions in 

progress [for 

example, she is 

drumming, he 

was shouting]

• Introduction to 

paragraphs as a 

way to group 

related material

• Headings and 

sub-headings to 

aid presentation

• Use of the present 

perfect form of 

verbs instead of 

the simple past 

[for example, He 

has gone out to 

play contrasted 

with He went out 

to play]

• Use of 

paragraphs to 

organise ideas 

around a theme

• Appropriate 

choice of 

pronoun or noun 

within and across 

sentences to aid 

cohesion and 

avoid repetition

• Devices to build 

cohesion within a 

paragraph [for 

example, then, 

after that, this, 

firstly]

• Linking ideas 

across 

paragraphs using 

adverbials of time 

[for example, 

later], place [for 

example, nearby] 

and number [for 

example, 

secondly] or 

tense choices [for 

example, he had 

seen her before]

• Linking ideas 

across 

paragraphs using 

a wider range of 

cohesive devices: 

repetition of a 

word or phrase, 

grammatical 

connections [for 

example, the use 

of adverbials such 

as on the other 

hand, in contrast, 

or as a 

consequence], 

and ellipsis

• Layout devices 

[for example, 

headings, sub-

headings, 

columns, bullets, 

or tables, to 

structure text]
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Early Years Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

• re-reading 

what they 

have written to 

check that it 

makes sense

• discuss what 

they have 

written with the 

teacher or 

other pupils

• make simple 

additions, 

revisions and 

corrections to 

their own writing 

by:

• evaluating their 

writing with the 

teacher and 

other pupils

• re-reading to 

check that their 

writing makes 

sense and that 

verbs to indicate 

time are used 

correctly and 

consistently, 

including verbs in 

the continuous 

form

• proof-reading to 

check for errors 

in spelling, 

grammar and 

punctuation [for 

example, ends of 

sentences 

punctuated 

correctly]

• evaluate and 

edit by:

• assessing the 

effectiveness of 

their own and 

others’ writing 

and suggesting 

improvements

• proposing 

changes to 

grammar and 

vocabulary to 

improve 

consistency, 

including the 

accurate use of 

pronouns in 

sentences

• proof-read for 

spelling and 

punctuation 

errors

• evaluate and 

edit by:

• assessing the 

effectiveness of 

their own and 

others’ writing 

and suggesting 

improvements

• proposing 

changes to 

grammar and 

vocabulary to 

improve 

consistency, 

including the 

accurate use of 

pronouns in 

sentences

• proof-read for 

spelling and 

punctuation 

errors

• evaluate and edit 

by:

• assessing the 

effectiveness of their 

own and others’ 

writing

• proposing changes 

to vocabulary, 

grammar and 

punctuation to 

enhance effects and 

clarify meaning

• ensuring the 

consistent and 

correct use of tense 

throughout a piece 

of writing

• ensuring correct 

subject and verb 

agreement when 

using singular and 

plural, distinguishing 

between the 

language of speech 

and writing and 

choosing the 

appropriate register

• proof-read for 

spelling and 

punctuation errors

• evaluate and edit 

by:

• assessing the 

effectiveness of their 

own and others’ 

writing

• proposing changes 

to vocabulary, 

grammar and 

punctuation to 

enhance effects and 

clarify meaning

• ensuring the 

consistent and 

correct use of tense 

throughout a piece 

of writing

• ensuring correct 

subject and verb 

agreement when 

using singular and 

plural, distinguishing 

between the 

language of speech 

and writing and 

choosing the 

appropriate register

• proof-read for 

spelling and 

punctuation errors
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Early Years Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

• read aloud their 

writing clearly 

enough to be 

heard by their 

peers and the 

teacher.

• read aloud 

what they 

have written 

with 

appropriate 

intonation to 

make the 

meaning clear.

• read aloud their 

own writing, to a 

group or the whole 

class, using 

appropriate 

intonation and 

controlling the tone 

and volume so that 

the meaning is 

clear.

• read aloud their 

own writing, to a 

group or the 

whole class, using 

appropriate 

intonation and 

controlling the 

tone and volume 

so that the 

meaning is clear.

• perform their 

own 

compositions, 

using 

appropriate 

intonation, 

volume, and 

movement so 

that meaning is 

clear.

• perform their 

own 

compositions, 

using 

appropriate 

intonation, 

volume, and 

movement so 

that meaning is 

clear.
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Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

• leaving 

spaces 

between 

words

• joining words 

and joining 

clauses using 

and

• and the 

personal 

pronoun ‘I’

• learn how to use:

• sentences with 

different forms: 

statement, question, 

exclamation, 

command

• expanded noun 

phrases to describe 

and specify [for 

example, the blue 

butterfly]

• the present and past 

tenses correctly and 

consistently including 

the progressive form

• subordination (using 

when, if, that, or 

because) and co-

ordination (using or, 

and, or but)

• extending the range 

of sentences with 

more than one clause 

by using a wider 

range of conjunctions, 

including when, if, 

because, although

• using the present 

perfect form of verbs 

in contrast to the past 

tense

• choosing nouns or 

pronouns 

appropriately for 

clarity and cohesion 

and to avoid 

repetition

• using conjunctions, 

adverbs and 

prepositions to express 

time and cause

• using fronted 

adverbials

• extending the range 

of sentences with 

more than one clause 

by using a wider 

range of conjunctions, 

including when, if, 

because, although

• using the present 

perfect form of verbs 

in contrast to the past 

tense

• choosing nouns or 

pronouns 

appropriately for 

clarity and cohesion 

and to avoid 

repetition

• using conjunctions, 

adverbs and 

prepositions to express 

time and cause

• using fronted 

adverbials

• recognising 

vocabulary and 

structures that are 

appropriate for formal 

speech and writing, 

including subjunctive 

forms

• using passive verbs to 

affect the 

presentation of 

information in a 

sentence

• using the perfect form 

of verbs to mark 

relationships of time 

and cause

• using expanded noun 

phrases to convey 

complicated 

information concisely

• using modal verbs or 

adverbs to indicate 

degrees of possibility

• using relative clauses 

beginning with who, 

which, where, when, 

whose, that or with an 

implied (i.e. omitted) 

relative pronoun

• recognising 

vocabulary and 

structures that are 

appropriate for formal 

speech and writing, 

including subjunctive 

forms

• using passive verbs to 

affect the 

presentation of 

information in a 

sentence

• using the perfect form 

of verbs to mark 

relationships of time 

and cause

• using expanded noun 

phrases to convey 

complicated 

information concisely

• using modal verbs or 

adverbs to indicate 

degrees of possibility

• using relative clauses 

beginning with who, 

which, where, when, 

whose, that or with an 

implied (i.e. omitted) 

relative pronoun
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Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

• Regular plural noun 

suffixes –s or –es [for 

example, dog, dogs; 

wish, wishes], 

including the effects 

of these suffixes on 

the meaning of the 

noun

• Suffixes that can be 

added to verbs 

where no change is 

needed in the 

spelling of root words 

(e.g. helping, 

helped, helper)

• How the prefix un–

changes the 

meaning of verbs 

and adjectives 

[negation, for 

example, unkind, or 

undoing: untie the 

boat]

• Formation of nouns 

using suffixes such as 

–ness, –er and by 

compounding [for 

example, 

whiteboard, 

superman]

• Formation of 

adjectives using 

suffixes such as –ful, –

less

• (A fuller list of suffixes 

can be found on 

page 49 in the year 

2 spelling section in 

English Appendix 1)

• Use of the suffixes –

er, –est in adjectives 

and the use of –ly in 

Standard English to 

turn adjectives into 

adverbs

• Formation of nouns 

using a range of 

prefixes [for example 

super–, anti–, auto–]

• Use of the forms a or 

an according to 

whether the next 

word begins with a 

consonant or a 

vowel [for example, 

a rock, an open box]

• Word families based 

on common words, 

showing how words 

are related in form 

and meaning [for 

example, solve, 

solution, solver, 

dissolve, insoluble]

• The grammatical 

difference between 

plural and possessive 

–s

• Standard English 

forms for verb 

inflections instead of 

local spoken forms 

[for example, we 

were instead of we 

was, or I did instead 

of I done]

• Converting nouns or 

adjectives into verbs 

using suffixes [for 

example, –ate; –ise; 

–ify]

• Verb prefixes [for 

example, dis–, de–, 

mis–, over– and re–]

• The difference 

between vocabulary 

typical of informal 

speech and 

vocabulary 

appropriate for 

formal speech and 

writing [for example, 

find out – discover; 

ask for – request; go 

in – enter]

• How words are 

related by meaning 

as synonyms and 

antonyms [for 

example, big, large, 

little].
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Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

• learning the 

grammar for year 1 

in English Appendix 2

• use the grammatical 

terminology in 

English Appendix 2 in 

discussing their 

writing.

• the grammar for 

year 2 in English 

Appendix 2

• some features of 

written Standard 

English

• use and understand 

the grammatical 

terminology in 

English Appendix 2 in 

discussing their 

writing.

• learning the 

grammar for years 3 

and 4 in English 

Appendix 2

• use and understand 

the grammatical 

terminology in 

English Appendix 2 

accurately and 

appropriately when 

discussing their 

writing and reading.

• learning the 

grammar for years 3 

and 4 in English 

Appendix 2

• use and understand 

the grammatical 

terminology in 

English Appendix 2 

accurately and 

appropriately when 

discussing their 

writing and reading.

• learning the 

grammar for years 5 

and 6 in English 

Appendix 2

• indicate 

grammatical and 

other features by:

• use and understand 

the grammatical 

terminology in 

English Appendix 2 

accurately and 

appropriately in 

discussing their 

writing and reading.

• learning the 

grammar for years 5 

and 6 in English 

Appendix 2

• indicate 

grammatical and 

other features by:

• use and understand 

the grammatical 

terminology in 

English Appendix 2 

accurately and 

appropriately in 

discussing their 

writing and reading.
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Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

• How words can 

combine to make 

sentences

• Joining words and 

joining clauses using 

and

• Subordination (using 

when, if, that, 

because) and co-

ordination (using or, 

and, but)

• Expanded noun 

phrases for 

description and 

specification [for 

example, the blue 

butterfly, plain flour, 

the man in the 

moon]

• How the 

grammatical 

patterns in a 

sentence indicate its 

function as a 

statement, question, 

exclamation or 

command

• Expressing time, 

place and cause 

using conjunctions 

[for example, when, 

before, after, while, 

so, because], 

adverbs [for 

example, then, next, 

soon, therefore], or 

prepositions [for 

example, before, 

after, during, in, 

because of]

• Noun phrases 

expanded by the 

addition of 

modifying 

adjectives, nouns 

and preposition 

phrases (e.g. the 

teacher expanded 

to: the strict maths 

teacher with curly 

hair)

• Fronted adverbials 

[for example, Later 

that day, I heard the 

bad news.]

• Relative clauses 

beginning with who, 

which, where, when, 

whose, that, or an 

omitted relative 

pronoun

• Indicating degrees 

of possibility using 

adverbs [for 

example, perhaps, 

surely] or modal 

verbs [for example, 

might, should, will, 

must]

• Use of the passive to 

affect the 

presentation of 

information in a 

sentence [for 

example, I broke the 

window in the 

greenhouse versus 

The window in the 

greenhouse was 

broken (by me)].

• The difference 

between structures 

typical of informal 

speech and 

structures 

appropriate for 

formal speech and 

writing [for example, 

the use of question 

tags: He’s your 

friend, isn’t he?, or 

the use of 

subjunctive forms 

such as If I were or 

Were they to come 

in some very formal 

writing and speech]
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Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

• beginning to 

punctuate 

sentences using a 

capital letter and a 

full stop, question 

mark or exclamation 

mark

• using a capital letter 

for names of people, 

places, the days of 

the week,

• learning how to use 

both familiar and 

new punctuation 

correctly (see English 

Appendix 2), 

including full stops, 

capital letters, 

exclamation marks, 

question marks, 

commas for lists and 

apostrophes for 

contracted forms 

and the possessive 

(singular)

•

• using commas after 

fronted adverbials

• indicating possession 

by using the 

possessive 

apostrophe with 

plural nouns

• using and 

punctuating direct 

speech

• using commas after 

fronted adverbials

• indicating possession 

by using the 

possessive 

apostrophe with 

plural nouns

• using and 

punctuating direct 

speech

• using commas to 

clarify meaning or 

avoid ambiguity in 

writing

• using hyphens to 

avoid ambiguity

• using brackets, 

dashes or commas 

to indicate 

parenthesis

• using semi-colons, 

colons or dashes to 

mark boundaries 

between 

independent clauses

• using a colon to 

introduce a list

• punctuating bullet 

points consistently

• using commas to 

clarify meaning or 

avoid ambiguity in 

writing

• using hyphens to 

avoid ambiguity

• using brackets, 

dashes or commas 

to indicate 

parenthesis

• using semi-colons, 

colons or dashes to 

mark boundaries 

between 

independent clauses

• using a colon to 

introduce a list

• punctuating bullet 

points consistently
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Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

• Separation of words 

with spaces

• Introduction to 

capital letters, full 

stops, question marks 

and exclamation 

marks to demarcate 

sentences

• Capital letters for 

names and for the 

personal pronoun I

• Use of capital letters, 

full stops, question 

marks and 

exclamation marks 

to demarcate 

sentences

• Commas to 

separate items in a 

list

• Apostrophes to mark 

where letters are 

missing in spelling 

and to mark singular 

possession in nouns 

[for example, the 

girl’s name]

• Introduction to 

inverted commas to 

punctuate direct 

speech

• Use of inverted 

commas and other 

punctuation to 

indicate direct 

speech [for 

example, a comma 

after the reporting 

clause; end 

punctuation within 

inverted commas: 

The conductor 

shouted, “Sit down!”]

• Apostrophes to mark 

plural possession [for 

example, the girl’s 

name, the girls’ 

names]

• Use of commas after 

fronted adverbials

• Brackets, dashes or 

commas to indicate 

parenthesis

• Use of commas to 

clarify meaning or 

avoid ambiguity

• Use of the semi-

colon, colon and 

dash to mark the 

boundary between 

independent clauses 

[for example, It’s 

raining; I’m fed up]

• Use of the colon to 

introduce a list and 

use of semi-colons 

within lists

• Punctuation of bullet 

points to list 

information

• How hyphens can 

be used to avoid 

ambiguity [for 

example, man 

eating shark versus 

man-eating shark, or 

recover versus re-

cover]
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• sit correctly at a 

table, holding a 

pencil comfortably 

and correctly

• begin to form lower-

case letters in the 

correct direction, 

starting and finishing 

in the right place

• form capital letters

• form digits 0-9

• understand which 

letters belong to 

which handwriting 

‘families’ (i.e. letters 

that are formed in 

similar ways) and to 

practise these.

• form lower-case 

letters of the correct 

size relative to one 

another

• start using some of 

the diagonal and 

horizontal strokes 

needed to join letters 

and understand 

which letters, when 

adjacent to one 

another, are best left 

unjoined

• write capital letters 

and digits of the 

correct size, 

orientation and 

relationship to one 

another and to 

lower case letters

• use spacing 

between words that 

reflects the size of 

the letters.

• use the diagonal 

and horizontal 

strokes that are 

needed to join letters 

and understand 

which letters, when 

adjacent to one 

another, are best left 

unjoined

• increase the 

legibility, consistency 

and quality of their 

handwriting [for 

example, by 

ensuring that the 

downstrokes of 

letters are parallel 

and equidistant; that 

lines of writing are 

spaced sufficiently 

so that the 

ascenders and 

descenders of letters 

do not touch].

• use the diagonal 

and horizontal 

strokes that are 

needed to join letters 

and understand 

which letters, when 

adjacent to one 

another, are best left 

unjoined

• increase the 

legibility, consistency 

and quality of their 

handwriting [for 

example, by 

ensuring that the 

downstrokes of 

letters are parallel 

and equidistant; that 

lines of writing are 

spaced sufficiently 

so that the 

ascenders and 

descenders of letters 

do not touch].

• write legibly, fluently 

and with increasing 

speed by:

• choosing which 

shape of a letter to 

use when given 

choices and 

deciding whether or 

not to join specific 

letters

• choosing the writing 

implement that is 

best suited for a task.

• write legibly, fluently 

and with increasing 

speed by:

• choosing which 

shape of a letter to 

use when given 

choices and 

deciding whether or 

not to join specific 

letters

• choosing the writing 

implement that is 

best suited for a task.
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Early 

Years

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

• Children use 

their phonic 

knowledge 

to write 

words in 

ways which 

match their 

spoken 

sounds. 

• They also 

write some 

irregular 

common 

words. 

• Some words 

are spelt 

correctly 

and others 

are 

phonetically 

plausible.

• spell:

• words containing each of 

the 40+ phonemes already 

taught

• common exception words

• the days of the week

• name the letters of the 

alphabet:

• naming the letters of the 

alphabet in order

• using letter names to 

distinguish between 

alternative spellings of the 

same sound

• add prefixes and suffixes:

• using the spelling rule for 

adding –s or –es as the 

plural marker for nouns and 

the third person singular 

marker for verbs

• using the prefix un–

• using –ing, –ed, –er and –

est where no change is 

needed in the spelling of 

root words [for example, 

helping, helped, helper, 

eating, quicker, quickest]

• apply simple spelling rules 

and guidance, as listed in 

English Appendix 1

• write from memory simple 

sentences dictated by the 

teacher that include words 

using the GPCs and 

common exception words 

taught so far.

• spell by:

• segmenting spoken words 

into phonemes and 

representing these by 

graphemes, spelling many 

correctly

• learning new ways of 

spelling phonemes for 

which one or more 

spellings are already 

known, and learn some 

words with each spelling, 

including a few common 

homophones

• learning to spell common 

exception words

• learning to spell more 

words with contracted 

forms

• learning the possessive 

apostrophe (singular) [for 

example, the girl’s book]

• distinguishing between 

homophones and near-

homophones

• add suffixes to spell longer 

words, including –ment, –

ness, –ful, –less, –ly

• apply spelling rules and 

guidance, as listed in 

English Appendix 1

• write from memory simple 

sentences dictated by the 

teacher that include words 

using the GPCs, common 

exception words and 

punctuation taught so far.

• use further prefixes 

and suffixes and 

understand how to 

add them (English 

Appendix 1)

• spell further 

homophones

• spell words that are 

often misspelt 

(English Appendix 

1)

• place the 

possessive 

apostrophe 

accurately in words 

with regular plurals 

[for example, girls’, 

boys’] and in words 

with irregular plurals 

[for example, 

children’s]

• use the first two or 

three letters of a 

word to check its 

spelling in a 

dictionary

• write from memory 

simple sentences, 

dictated by the 

teacher, that 

include words and 

punctuation taught 

so far.

• use further prefixes 

and suffixes and 

understand how to 

add them (English 

Appendix 1)

• spell further 

homophones

• spell words that are 

often misspelt 

(English Appendix 

1)

• place the 

possessive 

apostrophe 

accurately in words 

with regular plurals 

[for example, girls’, 

boys’] and in words 

with irregular plurals 

[for example, 

children’s]

• use the first two or 

three letters of a 

word to check its 

spelling in a 

dictionary

• write from memory 

simple sentences, 

dictated by the 

teacher, that 

include words and 

punctuation taught 

so far.

• use further prefixes 

and suffixes and 

understand the 

guidance for 

adding them

• spell some words 

with ‘silent’ letters 

[for example, 

knight, psalm, 

solemn]

• continue to 

distinguish between 

homophones and 

other words which 

are often confused

• use knowledge of 

morphology and 

etymology in 

spelling and 

understand that the 

spelling of some 

words needs to be 

learnt specifically, 

as listed in English 

Appendix 1

• use dictionaries to 

check the spelling 

and meaning of 

words

• use the first three or 

four letters of a 

word to check 

spelling, meaning or 

both of these in a 

dictionary

• use a thesaurus.

• use further prefixes 

and suffixes and 

understand the 

guidance for 

adding them

• spell some words 

with ‘silent’ letters 

[for example, 

knight, psalm, 

solemn]

• continue to 

distinguish between 

homophones and 

other words which 

are often confused

• use knowledge of 

morphology and 

etymology in 

spelling and 

understand that the 

spelling of some 

words needs to be 

learnt specifically, 

as listed in English 

Appendix 1

• use dictionaries to 

check the spelling 

and meaning of 

words

• use the first three or 

four letters of a 

word to check 

spelling, meaning or 

both of these in a 

dictionary

• use a thesaurus.
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Personal, social and 

emotional 

development

Communication 

and language

Physical 

development

Literacy Mathematics Understanding of 

the world

Expressive arts and 

design

Making 

Relationships

Play cooperatively

Form positive 

relationships

Self Confidence 

and self-awareness

Try new activities 

with confidence

Speak to others

Ask for help

Managing feelings 

and behaviour

Talk about feelings

Talk about 

behaviour

Describe behaviour 

that is wrong

Work as part of a 

group or class

Adjusts behaviour

Listening and 

attention

Listen attentively 

Listen to stories

Anticipate key 

events

Make relevant 

responses –

appropriate 

response

Give attention to 

others

Understanding

Follow instructions

Answer ‘how’ and 

‘why’ questions 

about events

Speaking

Can express ideas 

to an audience 

(express 

appropriately)

Describe events in 

the past, present 

and future

Develop narratives 

and explanations

Connecting ideas 

and events

Moving and 

handling

Show good 

coordination 

(large and small 

scale)

Move confidently

Negotiate space

Handle equipment 

and tools

Health and self-

care

Understand the 

importance of 

exercise and diet 

for good health

Basic hygiene

Reading

Read and 

understand simple 

sentences

Use phonic 

knowledge to 

decode regular 

words

Read some 

common irregular 

words

Demonstrate to 

others an 

understanding of 

reading

Writing

Use phonic 

knowledge to write 

words

Write some 

irregular common 

words

Write simple 

sentences

Spell some words 

correctly

Spell some words in 

a phonetically 

plausible way 

Numbers

Count reliably with 

numbers from 1 to 

20

Place numbers 

from 1 to 20 in 

order

Represent numbers

Add and subtract

Solve problems

Shape, space and 

measure

Use measurements

Recognise, create 

and describe 

patterns

Describe objects 

and shapes

People and 

communities

Talk about past 

and present events

Show sensitivity to 

the likes and 

dislikes of others

Know the 

similarities and 

differences 

between 

themselves and 

others

The world

Learn in familiar 

places 

Similarities and 

difference in 

places

Observe and 

describe 

environments

Own environment 

animals and plants

Technology

Recognise the uses 

of technology

Select technology 

for a purpose

Exploring and using 

media and 

materials

Make music and 

dance

Experiment with 

colour etc.

Being imaginative

Use media and 

materials 

imaginatively and 

use what they 

have learnt

Represent ideas, 

thoughts and 

feelings through 

design, 

technology, art, 

music, dance, role-

play and stories

Represent own 

ideas. 

Early Years Key Objectives
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Gawthorpe Community Academy PE Curriculum Overview 

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Year 1 Fairy Tales – Rapunzel, 
The Enormous Turnip 
(alternative versions)

Narrative, character 
description

Science link – animals
Information writing

Lost and Found –
geography link
Imaginative recount

The Winter King
The Summer Queen

Narrative

Character description, 
setting description

Dogger, Knuffle Bunny, 
The Everywhere Bear 

Narrative

Historical Link – Toys
Information text

Where the Wild Things Are

Setting description

The Wizard of Oz

Character description, 
setting description

The Train Ride Geography
link
Recount

Year 2 The Day the Crayons 
Quit-narrative

Traction Man- character 
description

The Tunnel
Setting description

Great Fire of London –
diaries

Feast – descriptive writing

London – postcard

Burglar Bill and Cops and 
Robbers – character 
description

Letter writing

SATS The Flower –narrative

Tanzania- information 
reports

Year 3 Wolves in the Walls-
narrative

Natural disasters / 
information report –
magazines

Mining- Poetry

Iron Man- narrative

Stig of the Dump-
narrative, informative 
writing. Link to history. Art 
and DT – Stone Age

Newspapers – science 
link to healthy eating

Greek Myths
Character description –
history link to Ancient 
Greece

The Lion, The Witch and 
The Wardrobe
Narrative

Year 4 Spiderwick Chronicles
Narrative (settings, 
character descriptions)
Report writing - Link to 
science, classification 

Explanation texts – link to 
geography, water cycle

Charlotte’s Web
Narrative

History link – Romans

Newspaper reports -
volcano
Descriptive writing

History link – Castles

Setting description

Bill’s New Frock

Narrative – plot 
development 

Year 5 Autobiographies

The Midnight Fox
Narrative

History link Gunpowder
plot – Newspapers

Writing from different 
perspectives

Geography link –
Information reports

Varjak Paw - Narrative History link
Viking Myths –
Narrative

The Highwayman –
Poetry (2 weeks)

Wolf Brother – narrative

Year 6 Dracula’s Whitby/ 
diaries – link to Whitby 
residential

The Hobbit-
narrative(descriptive 
writing, story writing, 

Hobbit continued.
Information reports – link 
to science topic on 
evolution and 
inheritance

Biographies – link to 
history topic on The 
Victorians
Fiction – film narrative 
based on Aidan 
Gibbon’s ‘The Piano’

Discussion 
texts/balanced 
arguments

SATS
Kensuke Kingdom –
newspapers, diaries

Fiction – planning and 
writing complete stories
Exposure to a variety of 
genre, including free 
writing.
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English Skills Progression Document – Writing

Appendix:3

The teaching of Grammar, Punctuation and Spelling

The skills progression and terminology for both Spelling and Grammar and Punctuation are clearly set out in the progression grid for writing, 

taken from Appendices 1 and 2 of the National Curriculum Programmes of Study for Writing for Key Stages 1 and 2.  These are embedded within 
our writing curriculum as we firmly believe that grammar is a tool of an effective writer and this is the primary purpose for learning this content.  

Alongside this cohesive approach, each class from Year 2 – Year 6 will follow the published Nelson scheme for the discrete teaching of grammar 
and punctuation.  This will take the form of a standalone weekly lesson lasting 45 minutes. 

Spelling will be taught throughout writing lessons following the Floppy’s Phonics approach throughout Key stage 1 and then afterwards/alongside 

using the curriculum guidance for spelling requirements as set out in Appendix 1 of the Programme of Study.  There will also be a daily 10 minute 
teaching/practise session.  


